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THE TEACHING ABOUT DE FACTO STATES IN TIMES OF CRISES:
THE CASE OF TRANSNISTRIA

Abstract. In this article, I share my personal experience of teaching about the de facto state of
Transnistria during times of crises and within Central and East European and multicultural contexts.
I begin by explaining where and when I teach about Transnistria, which may not be so obvious
because it is a narrow topic. Next, I focus on how I approach classes devoted to Transnistria as
a controversial and sensitive issue that requires specific teaching strategies. Finally, I discuss the
outcomes of implementing these strategies and share my personal feelings about instruction con-
cerning Transnistria. This article may be valuable to junior scholars who have recently started covering
the subject of Transnistria and other de facto states and are seeking guidance. It may also benefit
experienced senior scholars by offering them an opportunity to compare their teaching strategies.
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INTRODUCTION

I have been interested in de facto states since my college days in the first
half of the 2000s. What fascinated me about these entities was that although they
existed in reality, resembling normal states, they could not be found on a political
map of the world. The reason for that omission was that they lacked interna-
tional recognition, which meant that their territories formally belonged to uni-
versally recognized states and were presented on their maps. As such, de facto
states were geopolitical anomalies (for more on de facto states, see Caspersen, 2012;
Geldenhuys, 2009; Hoch and Kopecek, 2020; Ker-Lindsay, 2022; Kosienkowski,
2023; Kursani, 2021; Pegg, 1998, 2017). Of all de facto states, I chose Transnistria
as my primary research object mainly due to its use of the Russian language, which
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I have command of, its geographical proximity to my home country of Poland,
and a limited academic interest that it garnered there.

Transnistria is formally recognized as part of Moldova, from which it ulti-
mately de facto separated in 1992 in the aftermath of a brief war. It is a narrow
strip of land sandwiched between Moldova and Ukraine, populated by less than
a half million people, mainly Moldovans, Russians, and Ukrainians (about one
third of the population each). Despite such a multiethnic composition, it is a highly
Russified region, maintaining the strongest external relations with Russia as
its patron. At the same time, Transnistria engages in relations with its parent state,
Moldova, and the West, which includes not only antagonistic elements (since
Moldova and the West stand against the existence of Transnistria), but also
cooperative ones. It is also worth mentioning that it has an authoritarian presi-
dential-like political system and a highly industrialized and export-oriented
economy (for more on Transnistria, see, e.g. Blakkisrud and Kolste, 2011;
Colbey, 2022; Kosienkowski, 2012; O Beachain, Comai and Tsurtsumia-Zura-
bashvili, 2016).

Along with researching Transnistria, I have also been teaching about this
de facto state, including its internal and external dynamics. I have primarily
undertaken this work as a member of the Department of International Rela-
tions and Security at the John Paul II Catholic University of Lublin in Poland.
This department is headed by Professor Andrzej Podraza, to whom the special
issue of Roczniki Nauk Spotecznych [Annals of Social Sciences], along with
this article, is dedicated. In this article, I share my personal experience with
respect to my teaching practices. To be more precise, I discuss where and when
I teach about Transnistria, which may not be so obvious, since it is hard to
have a separate course about an individual de facto state (and even a group of de
facto states) because it is a very narrow topic. Then, I focus on how I teach about
Transnistria as an issue that I consider controversial and sensitive, which, conse-
quently, requires a specific approach. I should add that pro-Russian and Ukraine-
-neighboring Transnistria has become an even more controversial and sensitive
issue to me since Russia’s covert invasion of Ukraine in 2014 and the subsequent
all-out assault in 2022. Basically, this time of crises is one that I cover in this
article. Finally, I discuss the results of applying this specific approach, that is,
specific teaching strategies, and my personal feelings regarding the teaching
about Transnistria.

The rationale behind penning this article is that scholars seem to be interested
in the personal experience of teaching about de facto states. This conclusion
came after a discussion during the panel, “How to teach de facto states in times



THE TEACHING ABOUT DE FACTO STATES IN TIMES OF CRISES 143

of crises?” organized at the University of Tartu in June 2023, in which I took part
together with Eiki Berg, Vincenc Kopecek, Pal Kolste, Kristel Vits, and other
de facto state scholars (DFSRU, 2023b). Here, I would like to express my
gratitude to Professor Eiki Berg for inviting me to this panel, Dr. Vera Axyonova
for encouraging me to write this piece (speaking herself during another panel
about personal experiences on how to study de facto states in times of crises;
see an adjacent article by Axyonova and Lozka, 2023 about conducting field-
work in and studying Ukraine after 2022), and Professor Wojciech Gizicki for
inviting me to contribute to the special issue of Roczniki Nauk Spotecznych
[Annals of Social Sciences].

This article may be valuable to junior scholars who have recently started
teaching about Transnistria and other de facto states and are seeking guidance.
It may also be useful to experienced senior scholars who can confront their
way of teaching about Transnistria and other de facto states and make some
adjustments thereto or uphold their previous attitude with more confidence.
At least, this is how I personally benefitted from reading the literature on
teaching about controversial and sensitive issues (at all levels of education),
Transnistria being one of them in my view (e.g. Chaban and Headley, 2023;
Goldberg, Wagner and Petrovi¢, 2019; Jerome and Elwick, 2020; Kello, 2016;
Lowe, 2015; Niens, O’Connor and Smith, 2013; Ortega-Sanchez, 2022a; Quaynor,
2012; Seetra, 2021; Stitzlein, 2022; Stradling, 1984; Zembylas and Bekerman,
2012). Finally, although this article may be mainly of interest to scholars teaching
in Central and (pro-Western) East European countries and multicultural contexts
like myself, it can also attract the attention of teachers working in other domains.

1. WHERE AND WHEN TO TEACH ABOUT TRANSNISTRIA

I have never had a separate course on Transnistria (or de facto states) while
teaching international relations and political science at my home university
because it is too narrow a topic. However, I try to include it, either as a whole
or as selected issues, in my regular courses as often as possible. The rationale
behind this inclusion is to use my in-depth knowledge and research on Trans-
nistria and de facto states in general (e.g. Devyatkov and Kosienkowski, 2013;
Kosienkowski, 2009, 2010, 2012, 2013, 2014a, 2014b, 2018, 2020, 2022, 2023;
Kosienkowski and Dembinska, 2024; Kosienkowski, Schreiber and Hahn, 2015;
Kosienkowski and Zenkova Rudincova, 2024) for illustrative and comparative
purposes and, in addition, to expand the knowledge of the students. The best
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course to include Transnistria topics is the Introduction to International Relations.

Precisely speaking, I use the Transnistrian de facto state as an example of the

following: a specific (state-like) actor in international relations, tensions between

the principles of self-determination and territorial integrity, reasons for secession,

self-determination and counter-recognition activities, importance of interna-

tional recognition, and results of the lack of thereof, digital diplomatic activities,
the patron—client relationship, etc.

Another noteworthy course is the Introduction to Political Science, where
I refer to Transnistria while talking about the state and its functions, state- and
nation-building, direct democracy and sovereignty referendums, legitimacy and
legitimation, etc. Other courses offer fewer opportunities to touch on the topic,
although I do not hesitate to do so. For instance, I discuss Transnistria and the
OSCE field mission to Moldova, whose main task is to facilitate the resolution
of the Transnistrian-Moldovan conflict, during International Organizations and
Peace-keeping Operations courses. Another example is when I refer to Transnistria
while discussing separatism and information warfare during the Asymmetrical
Threats course. All of this shows that the issues of Transnistria or de facto states
can be easily incorporated into the education process, even if there is no separate
course to cover these.

In addition to teaching at my home university in Poland, I also teach about
Transnistria at foreign universities, mainly during my Erasmus+ teaching mo-
bility. Although I teach only short-term courses, I can fully devote them to
Transnistria (and de facto states in general) and have enough flexibility in
shaping the content. In fact, [ have two main courses. The first is for less advanced
students. It is about internal and external dynamics of Transnistria. I discuss
how this de facto state operates in the context of international non-recognition.
It is based on my Ph.D. thesis on factors behind Transnistria’s survival (Kosien-
kowski, 2010). The other course is for more advanced students. It explores the
engagement of the international community with de facto states, including
Transnistria, where I argue that the engagement is more intense than it has been
traditionally claimed in the scholarship. I also explain which conditions should
be met for the engagement to happen and present its advantages and disadvantages.
This course is based on my habilitation degree (higher doctorate) (Kosien-
kowski, 2018). My final remark here is that although the topic of Transnistria
can be easily incorporated into the education process, its teaching may require
a special approach, given that both teachers and students may consider it a con-
troversial and sensitive issue, as [ do, which I discuss in the following sections.
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2. TRANSNISTRIA AS A CONTROVERSIAL AND SENSITIVE ISSUE

During my teaching, I have always considered Transnistria a controversial
and sensitive issue. Importantly, it appears that I am not the only one with this
attitude. Among others, this consideration was shared by the organizers of the
panel, “How to teach de facto states in times of crises?” from the University
of Tartu, which is one of the leading academic centers for studying de facto
states (see DFSRU, 2024). In their brief description of this panel, the organizers
write that it “focuses on personal viewpoints and experiences regarding teaching
about de facto states at times of conflict escalation when certain topics or even
wording might be perceived as taking sides, especially in a multicultural classroom
where students from different sides of the conflict might participate. Panelists
are invited to share their thoughts on how to maintain a balance between
scientific objectivity and respecting political and personal sensibilities that
students from various backgrounds might have. We’ll also reflect on lecturers’
own positionality, and discuss strategies for avoiding miscommunication and
misunderstandings while balancing various voices” (DFSRU, 2023a).

When it comes to a more precise understanding of controversial and sensitive
issues, the former can be seen as topics that “deeply divide a society, that gen-
erate conflicting explanations and solutions based upon alternate worldviews”
(Stradling, 1984, p. 121), while the latter can be designated as topics that “evoke
an emotional response,” that is, negative emotions (Lowe, 2015, p. 120). To make
things clear, the Transnistrian topic is not as controversial and sensitive as
common contemporary and historical issues related to sexuality, race, religion,
immigration, imperialism, extremism, or violent internal conflicts that are prob-
ably the best point of reference for the Transnistrian issue (see, e.g., Goldberg,
Wagner and Petrovié¢, 2019; Kello, 2016; Quaynor, 2012; Stradling, 1984;
Zembylas and Bekerman, 2012). The point is that the Transnistrian conflict is
actually frozen, with no casualties seen since the brief war with Moldova in
1992 and a lower level of hatred between the conflicting parties. However, the
Transnistrian issue can still divide people and evoke negative emotions.

As regards dividing people and evoking emotions, much depends on the
context in which Transnistria is taught about (see more about the importance
of the teaching context in Chaban and Headley, 2023, p. 742-743; Goldberg,
Wagner and Petrovi¢, 2019, p. 19-20; Kello, 2016; Stradling, 1984). The or-
ganizers of the panel “How to teach de facto states in times of crises?” pay special
attention to “a multicultural classroom where students from different sides of
the conflict might participate,” that is, students from a de facto state and its parent
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state. Although I have never had such an experience, I have taught in a context
that made Transnistria a controversial and sensitive issue for me. This context
is the teaching of Polish and Polish-Ukrainian classes at my home university
in Poland (since 2010), a Ukrainian class at the Chernivtsi National University
in Ukraine (in 2015), a Romanian-Moldovan class at the West University of
Timisoara in Romania (in 2022-2024), and multicultural classes at the Vytautas
Magnus University in Lithuania (in 2017, 2019, and 2023-2024) and the University
of Ostrava in Czechia (in 2023). In short, I have taught in Central European,
(pro-Western) East European, and multicultural contexts.

Strictly speaking, my mere depiction of Transnistria as a state-like entity
in a neutral and objective way, as required by the academic ethos, may be seen
by students as normalizing this entity (which, I must admit, is an unintended
but likely consequence), and additionally as legitimizing and supporting it and
its separatist aspirations (which is neither intended nor desired). This may be
objected to not only by students from the parent state of Moldova but also by
Central European and Ukrainian students, who most likely sympathize more
with internationally recognized Moldova than with separatist and internationally
unrecognized Transnistria. Next, my potential normalization, legitimization,
and endorsement of Transnistria, which is a pro-Russian and Russia-supported
entity, may be opposed by students from Central Europe and Moldova, as they
come from countries that perceive post-2014 and especially post-2022 Rus-
sia as a threat to their national security. Crucially, this may be particularly
strongly objected by Ukrainian students whose country was covertly invaded
by Russia in 2014 and then openly assaulted in 2022, the more so because pro-
Russian Transnistria borders Ukraine and has Russian troops deployed on its
territory. All this can lead to divisions between me and the students from
Central Europe and (pro-Western) Eastern Europe, and also among the
students themselves once they find themselves in a multicultural classroom.
Consequently, negative emotions can surface in students, particularly of
Ukrainian origin, such as distress, anger, or injustice, which, as many other
teachers (see, e.g., Goldberg, Wagner and Petrovi¢, 2019, p. 18; Kello, 2016),
I would like to avoid.

Except for this general issue, there are also specific issues related to Transnis-
tria, which I consider controversial and/or sensitive when teaching in a specific
context. Consequently, invoking them may divide people and evoke negative
emotions in a classroom. These include telling Romanian students about strong
anti-Romanian sentiments in Transnistria, including the fear of Transnistria being
annexed together with Moldova by Romania (which I illustrate with a cover
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of a Transnistrian book, where an octopus operating from Romania grabs not only
proper Moldova, which territories belonged to Romania in the interwar period,
but also Transnistria; see Komarnitskiy, 2006). These also include saying to
Ukrainian students about long-time support of Ukraine for Transnistria (until
2014 when Ukraine started perceiving Transnistria as a threat to its security),
telling Moldovan and Romanian students that Moldovan/Romanian radical
nationalism could have triggered Transnistrian separatism at the turn of 1980s
and 1990s, or saying to (pro-Western) Central European and East European
students about the advantages of international community engagement with
(pro-Russian) Transnistria, etc. Below, I discuss how I cope with teaching about
Transnistria as a controversial and sensitive topic, including how I handle the
general and specific problems mentioned above.

3. STRATEGIES FOR TEACHING TRANSNISTRIA
AS A CONTROVERSIAL AND SENSITIVE ISSUE

My strategies for teaching about Transnistria as a controversial and sensitive
issue include relying on the academic and field knowledge, taking an impartial
stance (when it comes to the status of Transnistria), criticizing and questioning
the rhetoric and behavior of the two conflicting parties (i.e., Transnistria and
Moldova), providing counter-intuitive facts, leaving the truth open, humanizing
Transnistria, and even introducing entertaining elements. The application of
a specific strategy or a set of strategies largely depends on whether I am address-
ing the general issue of the possible normalization, and legitimization and endorse-
ment of Transnistria, or if I am discussing a specific controversial and/or
sensitive issue related to Transnistria. I review all these strategies below.

3.1. Relying on the academic and field knowledge

When teaching about Transnistria, I rely on the academic knowledge that
I have accumulated over nearly two-decade-long research of this de facto state.
I also draw from other scholars whose output I try to follow on a regular basis.
This is what makes me willing and quite confident about teaching about Transnis-
tria as a controversial and sensitive topic. I feel in a position to address specific
problems, such as telling Ukrainian students in detail about the long-time
support of Ukraine for Transnistria, now probably perceived by them as a threat
to their country (Kosienkowski, 2009, 2014a, 2014b). Indeed, as noted in the
literature, the lack of proper academic knowledge is one of the main reasons
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why teachers hesitate to teach controversial and sensitive topics (Goldberg,
Wagner and Petrovi¢, 2019, p. 18; Ibafiez-Etxeberria et al., 2022, p. 83). When
teaching about Transnistria, I also rely on the field knowledge acquired during
my fieldwork (I had managed to travel to Transnistria at least once a year until
the COVID pandemics) and on reading journalism (which I struggle to be
abreast with due to extensive research, teaching, and service effort). This is
what also makes me confident as an instructor.

3.2. Taking an impartial stance (when it comes to the status of Transnistria)

Another strategy for teaching about Transnistria is taking an impartial position.
This is mainly about avoiding supporting either Transnistria’s pursuit of its
separatist aspirations or the reintegration of Transnistria with Moldova. In
other words, I refrain from taking a position on whether Transnistria should live
or die, which is a very serious, controversial, and sensitive dilemma. Crucially,
taking an impartial position when it comes to the status of Transnistria should
defuse controversies and sensitivities in a classroom. Furthermore, specifically
avoiding support for Transnistria’s separatist aspirations should counter the
possible impression among students from Central Europe and (pro-Western)
Eastern Europe that I legitimize or support Transnistria’s separatist aspirations
(for more information about avoidance as a teaching strategy, see Kello, 2016,
p. 41-42). I must additionally confess that when I started teaching in the mid-
2000s, I leant more toward the reintegration of Transnistria with Moldova because
I worked in a (pro-Moldovan) Polish context, and it took me some time to reach
an impartial position.

3.3. Criticizing and questioning the rhetoric and behavior of both conflict-
ing parties

Although I avoid taking a position when it comes to the future status of
Transnistria, I do not refrain from criticizing and questioning the rhetoric and
behavior of the two conflicting parties, that is, Transnistria and Moldova. For
example, I undermine the sincerity of separatist aspirations declared by the
Transnistrian authorities, that is, gaining internationally recognized independence
and subsequently integrating/associating with Russia. I claim that they want
to retain the status quo instead (i.e. de facto statehood) for political and economic
benefits (Kosienkowski, 2013). Similarly, I express my doubts about the sin-
cerity of the declared desire of Moldova (when ruled by the pro-Western govern-
ment) to reintegrate Transnistria, as this would significantly increase the influence
of pro-Russian voters, far beyond the current scale, even though some Transnis-
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trians with Moldovan passports already participate in Moldovan elections
(Socor, 2019). Furthermore, I criticize Moldova for unilateralism and inaction
when it comes to the reintegration of Transnistria, including creating the proper
conditions for this process, such as a democratic and prosperous environment.
Clearly, proper knowledge is required to make and substantiate such critical
claims or suggestions. By criticizing and questioning the rhetoric and behavior
of the two conflicting parties, I demonstrate that not everything is so black and
white, which should blur divisions and, consequently, soothe controversies and
sensitivities in a classroom. In addition, specifically criticizing Transnistria
should counter the possible impression among students from Central and (pro-
Western) Eastern Europe that I legitimize or support Transnistria’s separatist
aspirations.

3.4. Providing counter-intuitive facts

A similar approach to criticizing and questioning is to provide counter-in-
tuitive facts, which also helps demonstrate that not everything is so black and
white and, consequently, helps defuse controversies and sensitivities in a class-
room. [ use it to handle both general and specific issues that I consider contro-
versial and sensitive. For example, I explain to students that despite Moldova
and the West are generally in conflict with Transnistria (given that they want
Transnistria to be reintegrated with Moldova), they also cooperate with the
Transnistrian de facto state, including engaging in substantial trade. Hence,
my message to students from Central and (pro-Western) Eastern Europe is that
if Moldova and the West normalize Transnistria (at least, to some extent), why
cannot I do the same (which, as I have noted, is an unintended but likely out-
come when I merely depict Transnistria as a state-like entity in a neutral and
objective way). Another example is to tell Romanian students that although
Transnistria promotes strong anti-Romanian sentiments among its population,
including upholding the fear that Romania wants to annex Transnistria together
with Moldova, it sells its products to Romania, making it one of its main export
partners. This can lower the level of sensitivity of Romanian students, who may
be concerned about the poor image of their country in Transnistria as promoted
by the Transnistrian authorities.

3.5. Leaving the truth open

When teaching about Transnistria, I also do what Kello (2016, p. 45-46) calls
“leaving the truth open,” that is, I present different perspectives on a given
issue. I often apply this strategy to present arguments of the conflicting parties,
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and mainly when there is no consensus in the scholarship on a specific issue,
which I find controversial and/or sensitive. This concerns, for example, reasons
for the Transnistrian separatism, which may not only be Moldovan/Romanian
radical nationalism but also the vested interests of economic and political
elites of Transnistria, or the geopolitical ambitions of the USSR/Russia. Another
example is the advantages and disadvantages of the international community
engagement with Transnistria (that is, weakening Transnistria’s separatist
aspirations vs. strengthening Transnistria’s de facto statehood). Having heard
that, the students become aware of the heterogeneity of opinions and can make
their own choices based on the argumentation provided, which should defuse
controversies and sensitivities in a classroom. At the same time, I also readily
give voice to students, which strengthens the heterogeneity of opinions and facilitates
the establishment of a good teaching and learning environment (see Setra, 2021).
What is more, as noted in the literature, presenting different perspectives on con-
troversial and/or sensitive issues and discussing them brings additional benefits.
Specifically, this practice encourages critical thinking among students, which
is a fundamental aspect of democracy (see, e.g. Goldberg, Wagner and Petrovic,
2019, p. 15; Jerome and Elwick, 2020, p. 224; Kello, 2016, p. 37; Miralles and
Ibagén, 2022).

3.6. Humanizing Transnistria

In addition to employing the above rationality-based strategies, I also appeal
to students’ positive emotions, mainly empathy. In doing so, I humanize Transnis-
tria, which is not so common in research on de facto states, including in my
publications. Specifically, I tell students that Transnistria is not only an abstract
geopolitical anomaly, or a more real object but with elites and external actors
promoting their interests, but also home for ordinary people. I explain that
although these people may have different (geo)political views, they share the
same desire as my students to have a normal life for themselves and their children.
However, they face many obstacles due to living in an unrecognized state,
such as their documents not being internationally recognized. I demonstrate
all this by telling personal stories and showing photos (for example, of people
enjoying their free time) from my fieldwork in Transnistria. As noted in the
literature, evoking empathy should decrease the level of controversy and sensitivity
in a classroom (e.g. Goldberg, Wagner and Petrovi¢, 2019, p. 15; Kello, 2016,
p. 44-45; Ortega-Sanchez, 2022b, p. 5). However, at this point, I need to add
that humanizing Transnistria may also bring undesirable results, as some students
can interpret this as legitimizing and supporting Transnistria’s separatist aspira-
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tions. Yet, while I could use (as I have in the past) the adjective “so-called”
before the names of Transnistrian institutions (or place them in quotation
marks), as many de facto state scholars do to clearly show the lack of support
for Transnistria’s separatism, I could not refer to “so-called human beings”
(something that these scholars would not do either).

3.7. Introducing entertaining elements

Finally, although the Transnistrian topic is serious, I introduce entertaining
elements to the class. I resort to humor when, for example, showing students
a photo of four Transnistrian helicopters flying during a parade and telling them
that they can see all the Transnistrian air force. I may even add that Transnis-
tria is a superpower compared to Moldova, the latter having no air force at all
(yet, these four Transnistrian helicopters are not in use any longer due to either
their poor technical condition or destruction, which also softens military jokes
during the times of crises). I also show Transnistrian banknotes and (metal and,
curiously, plastic) coins to students. Then, I ask students to solve a riddle related
to a poster (available at https://www.kommersant.ru/doc/706964) used during
the 2006 Transnistrian sovereignty referendum. It includes a photo of the front
of a bakery kiosk with three bread loaves and information on the prices of the
products sold, that is, a loaf (“HLEB 2 r.”’) and a roll (“bulochka 3 r.”). It also
includes slogans encouraging vote for Transnistria to gain internationally recog-
nized independence and subsequently integrate/associate with Russia (instead
of voting for Transnistria’s reintegration with Moldova). The riddle is how the
photo of the front of the bakery kiosk was supposed to convince the Transnis-
trians to follow these slogans when casting their votes. The answer is not obvious
for non-Transnistrians (I do not reveal it here, so that I can use this riddle in the
future). By introducing entertaining elements, I try to ease possible tensions
and create a supportive environment for discussing controversial and sensitive
issues, as suggested by the literature (Johnson, 1990; Ortega-Sanchez, 2022b,
p. 4; cf. Seetra, 2021).

CONCLUSIONS

Despite some anxiety when entering the classroom, I have never had a problem
teaching about Transnistria. In other words, I have never experienced divisions
between myself and the students, among the students, or negative emotions from
the students. I believe this is due to the application of the aforementioned strategies
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to teach about Transnistria as a controversial and sensitive issue. However,
this may also be because students generally trust everything I say, which could
be due to their limited knowledge about Transnistria and/or the high social status
of academic teachers in Central and (pro-Western) Eastern Europe, where I work.
This may also be because students simply do not share my perception and do not
consider Transnistria a controversial and sensitive topic, which is generally
the case as acknowledged in the literature (see, e.g., Goldberg, Wagner and
Petrovi¢, 2019, p. 22-24; Kello, 2016). Still, separate research is needed to
plausibly identify the reason why I have no problem teaching about Transnistria.
Despite having no problems during classes, | must point out that I was criti-
cized for depicting Transnistria in a neutral and objective way when talking to
some scholars and officials from Central and (pro-Western) Eastern Europe.

In my article, I discuss how to approach the teaching about Transnistria as
a controversial and sensitive topic, which is likely to create divisions between
myself and the students, as well as among the students, and which can evoke
negative emotions in them. However, when teaching about Transnistria, I also
experience divisions and negative emotions within myself. Such internal strife
faced by teachers is also well acknowledged in the literature (see, e.g. Goldberg,
Wagner and Petrovi¢, 2019, p. 18; Ibafiez-Etxeberria et al., 2022, p. 85; Kello,
2016, p. 35). In other words, I experience how students from Central Europe
and (pro-Western) Eastern Europe may feel. Consequently, I ask myself the
question how to discuss Transnistria that sympathizes with Russia — a country
that has invaded Ukraine, killed and wounded many innocent people, and forced
many others to leave their homes (I personally witnessed the influx of war
refugees as a resident of a region neighboring Ukraine)? My ultimate answer
is that, despite experiencing divisions and negative emotions, I must do my
utmost to adhere to the academic ethos of instruction in a neutral, balanced,
and objective manner. What also helps me stay in this track is my understanding
of the historical experience and geopolitical situation of Transnistria (the point
is that Transnistria regards Russia as its savior and defender), and the Transnis-
trian authorities keeping a low profile when it comes to the Russo-Ukrainian
war (see Foster, 2024).
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NAUCZANIE O PANSTWACH DE FACTO W CZASACH KRYZYSU
NA PRZYKLADZIE NADDNIESTRZA

Streszczenie

W niniejszym artykule dziele si¢ swoimi do§wiadczeniami z nauczania o jednym z panstw de
facto, Naddniestrzu, w czasach kryzysu oraz w $rodowisku srodkowo- i wschodnioeuropejskim
i wielokulturowym. Rozpoczynam od wyjasnienia, gdzie i kiedy ucz¢ o Naddniestrzu, co moze nie
by¢ oczywiste, poniewaz jest to waski temat. Nastgpnie koncentruje si¢ na tym, jak podchodze do
nauczania o Naddniestrzu jako kwestii kontrowersyjnej i drazliwej, ktora wymaga specyficznego
podejscia dydaktycznego. Na koniec omawiam wyniki zastosowania tego podejscia i dzielg si¢
swoimi odczuciami zwigzanymi z nauczaniem o Naddniestrzu. Artykut ten moze by¢ wartoSciowy
dla mlodszych nauczycieli akademickich, ktorzy niedawno rozpoczgli nauczanie o Naddniestrzu
i innych de facto panstwach i potrzebujg wskazowek. Moze rowniez zainteresowaé doswiadczonych
nauczycieli, oferujac im mozliwo$¢ poroéwnania swoich strategii nauczania.
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